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School Experiences Which Contribute to a
Healthy School Climate and Academic
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Achievement

Connection
Safety

Positive Relationships With Adults
And Peers

Caring Interactions
Academic Challenges
Academic Support
Academic Engagement
Positive Role Modeling
Social Emotional Learning
Positive Behavioral Supports

Access to Needed Services And
Supports


Presenter
Presentation Notes
Osher, D., Bear, G., Sprague, J., & Doyle, W. (January-February, 2010). How we can improve school discipline. Educational Researcher, 39 (1), 48-58

Osher, D., Sprague, J., Weissberg, R. P., Axelrod, J., Keenan, S., Kendziora, K., & Zins, J. E. (2008). A comprehensive approach to promoting social, emotional, and academic growth in contemporary schools. In A. Thomas & J. Grimes (Eds.) Best practices in school psychology V, Vol. 4 (pp. 1263–1278). Bethesda, MD: National Association of School Psychologists.

Osher, D., Dwyer, K., and Jimerson, S. (2006). Foundations of School Violence and Safety  in S. Jimerson and M. Furlong (Eds.) Handbook of School Violence and School Safety: From Research to Practice (pp.51-71).  Mahwah, New Jersey: Lawrence Erlbaum Associates

Battistich, V., & Horn, A. (1997). The relationship between students’ sense of their school as a community and their
involvement in problem behaviors. American Journal of Public Health, 87, 1997–2001.

Becker, B. E., & Luthar, S. S. (2002). Social–emotional factors affecting achievement outcomes among disadvantaged students: Closing the achievement gap. Educational Psychologist, 37, 197–214.

Bryk, A. S., & Schneider, B. (2002). Trust in schools: A core resource for improvement. New York: Russell Sage Foundation.

Christenson, S. L., & Thurlow, M. L. (2004). School dropouts: Prevention considerations, interventions, and challenges. Current Directions in Psychological Science, 13, 36–39.

Eccles, J. S., & Midgley, C. (1989). Stage/environment fit: Developmentally appropriate classrooms for early adolescents. In C. Ames & R. E. Ames (Eds.), Research on motivation in education: Goals and cognitions (Vol. 3, pp. 139–186). New York: Academic Press.

Furlong, M. J., Whipple, A. D., St. Jean, G., Simental, J., Soliz, A., & Punthuna, S. (2003). Multiple contexts of school engagement: Moving toward a unifying framework for educational research and practice. The California School Psychologist, 8, 99–114

Gottfredson, G., & Gottfredson, D. (2001). What schools do to prevent problem behavior and promote safe environments. Journal of Educational and Psychological Consultation, 12, 313–344.

Hughes, J. N., Cavell, T. A., Meehan, B. T., Zhang, D., & Claire, C. (2005). Adverse school context moderates the outcomes of selective interventions for aggressive children. Journal of Consulting and Clinical
Psychology, 73, 731–736.

Lee, V., Smith, J., Perry, T., & Smylie, M. A. (1999). Social support, academic press, and student achievement: A view from the middle grades in Chicago. Chicago: Consortium on Chicago School Research.

Mayer, G. R. (2001). Antisocial behavior: Its causes and prevention within our schools. Education and Treatment of Children, 24, 414–429.

McNeely, C. A., Nonnemaker, J. M., & Blum, R. W. (2002). Promoting student connectedness to school: Evidence from the
National Longitudinal Study of Adolescent Health. Journal of School Health, 72(4), 138–146.

Osher, D., Cartledge, G., Oswald, D., Artiles, A. J., & Coutinho, M. (2004). Issues of cultural and linguistic competency and disproportionate representation. In R. Rutherford, M. Quinn, & S. Mather (Eds.), Handbook of research in behavioral disorders (pp. 54–77). New York: Guilford Press.


School Experiences Which Contribute to
Poor School Climate and Low Academic
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Achievement

Lack of connection
Danger
Teasing, Bullying, Gangs

Negative Relationships With Adults And
Peers

Uncaring interactions
Low expectations
Academic disengagement
Academic frustration
Poor role models
School-driven Mobility

Reactive punitive approaches to
discipline
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Benefits of Improved
School Climate

Improved test scores
Improved graduation rates
Improved school safety
Improved student attendance
Reduced drop-out rate

Improved working environment (student-
teacher and peer relationships)

Higher rates of teacher satisfaction
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Use of School Wide Evidence Based
Intervention

Impact on School Climate
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First Steps

@ Chose 2 programs from the federal list and
gave schools a choice (Second Step or
Olweus)

@ Focused on teacher-friendly curriculum
@ District level administrative support

@ Clear expectations going in

@ Established relationships with principals
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We chose 2 curriculum from the federal list. We gave the schools a choice between Second Step and the Olweus Bullying Prevention Program. We chose Second Step because we knew that some schools had previous experience with the program and because it was teacher-friendly. We chose the Olweus Bullying Prevention Program because some schools were already using the model of classroom meetings and Olweus fit with that model. The majority of the schools chose to implement Second Step. We only had 2 buildings chose the Olweus Bullying Prevention Program.

Our relationships with the district level administration was an important piece. There were clear expectations going in about what we were asking the districts to do. They were able to provide us support as we worked with the principals.

We had good relationships with many of the principals going into the grant. Those relationships were a key factor in implementing the curriculum. There was a trust established between the districts and the ESD already. We had to work a little harder to establish those trusting relationships with the private school principals.




Implementation

e Purchased Second Step kits for all teachers
¢ Provided training for school staff

e Ongoing support for implementation
o Booster Trainings
o Classroom Visits

o Support materials (posters, Family Guide to
Second Step, Lesson tracking forms, fidelity
checklists, books, etc.)

o Meetings with the principals to maintain
relationships and fidelity
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When we looked at the barriers to implementing a program we came up with materials, training and time.

We purchased Second Step kits for all elementary teachers in 6 districts. Some districts already had Second Step kits but they were the old version were missing cards, etc. Also, teachers previously had to share one set for the whole building so implementation was spotty at best.

We provided training for all teachers on the curriculum as well as ongoing support. We were lucky to have a certified trainer for Second Step and Olweus as part of the grant. She was able to provide the buildings ongoing support for implementation. 


Sustainabllity

@ Conducted a 2-day Training of Trainers
® Provide ongoing support to the trainers

@ Send relevant resources to the principals
and trainers

© Help schools see the link between Second
Step and other interventions
(ex: PBIS)




Lessons Learned

@ Importance of training and ongoing
support

@ Relationships with principals was key!
@ Share successes at staff meetings
@ Build allies in the staff within buildings



BULLYING PAST 30-DAYS

Bullying (Past 30 Days)

% of students who report being bullied one or more times
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Program data indicate that prevention efforts put into place at the primary grade levels are having some positive impacts. Among 6th graders, the proportion of bullying victims remained stable from baseline to YR 4. More positively, rates of bullying at the 8th grade level are declining with a 15% drop in the number of students who are victims. In fact, in 2010, 183 fewer middle school students were victims of bullying. 


FIGHTING AT SCHOOL

Fighting at School: 8th Grade (Past 12 months)

% of students who report being in a physical fight at school
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A second indicator of improved school climate, again comes from data at the secondary level. These data show a downward trend in physical alterations on the school grounds across the survey periods. Overall, 


SCHOOL SAFETY

IMPROVEMENTS IN SCHOOL SAFTEY
% of staff who respond "some,"great” or "very great”
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:2007-2008 & 2009-2010 NET School-Level Survey
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Each spring, the SS/HS National Evaluation Team (NET) conducts a School-Level Survey. The survey solicits information from school personnel on their school’s efforts relating to the SS/HS Initiative since grant award. The questions ask about the school’s involvement in implementing and supporting a wide range of SS/HS programs and activities and the nature of each school’s involvement. In the 2007-2008 school year, 42 school partners completed the survey, with 40 responses received to the 2009-2010 survey. In both administrations, most responses were from secondary school staff.  Data indicate that a considerable percentage of school staff reported at least some improvement, over time, in school safety and violence as a result of the SS/HS grant initiatives. From 2007-08, the perception of school safety increased by 66 percent, while perceptions of reduced violence on school campus grew by 36 percent. 


> Questions?
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Grant Goals for student behavior:

Need and Gaps: Kershaw County School District’s universal prevention strategy
Positive Behavior Intervention and Support (PBIS) initiative was only in 5 of our 11.

Goals: Expand, evaluate & sustain a district wide continuum of evidence-based
behavioral, social & emotional supports to improve student behavior & academic
performance & promote pro-social behavior.

Objective: By May 2013, decrease the number of disciplinary violations by 15% in
targeted schools.

Programs and Services: KCSD will work to provide PBIS training to faculty teams
from the six (6) targeted elementary schools to expand the PBIS initiative.

Partner’s Role: KCSD will work to obtain additional training to expand PBIS program to
all elementary schools.

Outcome: Fewer number of disciplinary violations among students at elementary and
middle schools implementing positive behavioral interventions and supports.

How outcomes are measured: 1)District- and school-level discipline and attendance
reports from the district’s Student Information (SASI) system and Power Schools.

2) PBIS quarterly reports.

7/20/2011
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What is PBIS?

PBIS is a framework or approach for assisting
school personnel in adopting and organizing
evidence-based behavioral interventions into an
Integrated continuum that enhances academic and
social behavior outcomes for all students.

PBIS 1S NOT a packaged curriculum, scripted
Intervention, or manualized strategy.

PBIS IS a prevention-oriented way for school
personnel to (a) organize evidence-based practices,
(b) improve their implementation of those practices,
and (c) maximize academic and social behavior
outcomes for students.

PBIS supports the success of ALL students.

7/20/2011



What does PBIS have to do with school
discipline and classroom management?

@ Effective classroom management and
preventive school discipline are essential for
supporting teaching and learning.

@ PBIS goes further by emphasizing that
classroom management and preventive
school discipline must be integrated and
working together with effective academic
Instruction in a positive and safe school
climate to maximize success for all
students.

7/20/2011



How did Kershaw County implement PBIS?

°Iln 2010, the SSHS grant funded six elementary
schools that were not using PBIS.

*An independent contractor was hired to conduct
Year 1 PBIS training over 3 days.

24 teachers and 6 administrators then took the
PBIS information back to their schools,
assembled their teams, and began the initial
process for implementation.

*School teams meet monthly to track their
progress, monitor their discipline, and make
changes when necessary.

*A district PBIS Leadership Team was organized
to assist and oversee all elementary schools,
ensure fidelity, and share best practices.

7/20/2011



How did Kershaw County implement PBIS?

*A District PBIS coordinator was appointed to
assist school teams, organize surveys, track
school discipline data, bring school leads
together 3 times a year to share information and
discuss concerns, and plan additional trainings.

*Some schools were more aggressive with the
year one implementation, while others
implemented in small steps. We expect all
elementary schools to be at full implementation
for the 2011-12 school year.

*Schools with more administrative support have
achieved far better results.

7/20/2011



What Outcomes are Assoclated
with Implementation of PBIS?

Schools that establish systems with the capacity

¢ ¢

¢

¢

to implement PBIS with integrity and
durability have teaching and learning
environments that are:

Less reactive, aversive, dangerous, and exclusionary

More engaging, responsive, preventive, and
productive

Address classroom management and disciplinary
Issues (e.g., attendance, tardies, antisocial behavior)

Improve supports for students whose behaviors
require more specialized assistance (e.g., emotional
and behavioral disorders, mental health), and

Most importantly, maximize academic engagement
and achievement for all students.

7/20/2011



Doby’s Mill

DISCIPLINE DATA COMPARISON

Elementary
2009- 2010-
2010 2011
Bus 356 123
Office 154 49
Total 510 172
600 -/
500 /
400 -/

J—
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Doby’s Mill Elem. DISCIPLINE COMPARISON 2009-2010 AND 2010-2011

1st Quarter Discipline 2nd Quarter Discipline 3rd Quarter Discipline 4th Quarter Discipline

Bus

Office

Total

180 -
160
140 -
120 -
100
80
60
40

20

1st Q 2ndQ 2ndQ 3rdQ 3rdQ 4th Q 4thQ

2010 2009- 2010- 2009- 2010- 2009- 2010-

2011 2010 2011 2010 2011 2010 2011
36 Bus 78 42 Bus 118 22 Bus 43 23
3  Office 45 15 Office 37 17 Office 22 14
39 Total 123 57 Total 155 39 Total 65 37

M Bus



Evidence that PBIS works:

Two schools in our district were awarded
state recognition for PBIS from the State
Department of Education:

*Wateree Elementary received the
Exemplar Award recognition for school
implementing PBIS for 3+ years.

*Doby’s Mill Elementary received the
Ribbon Award recognition for year 1 PBIS
schools.

7/20/2011



Future Plans

This summer we are conducting an in-district
training review for year one schools. This
training, conducted by our Exemplar
Awarded school team lead, will strengthen
the school teams and address questions
and problems teams have faced with initial
Implementation.

Plans are being made for Tier 2 district
training, in 2012.

7/20/2011



e
- Safe Schools
Healthy Students

Contact Information:

Kevin Rhodes
Safe Schools/Healthy Students Initiative
Kershaw County School District
1301 DuBose Court
Camden, SC 29020
(803) 425-8094
(803) 425-8919 Fax
kevin.rhodes@kcsdschools.net
http://www.kershaw.k12.sc.us/safeschools/

7/20/2011
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